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Updating syllabus conditions teaching - learning. 
In 1989 the West Bengal Council of Higher Secondary Edu- 
cation tuned the curriculum of English (Seconda Language or 
B level) to the functional-commumicative approach adopted 
by the Secondary Board to cater to the needs of this inter- 
national language in its limitea sphere as a-sociolect when 
the first batch of students entered the Higher S econdary 
stream. The literary pieces, apart from their intrinsic 
linguistic and sylistic qualities, were selected with a 
view to developing social awarnesses & better functional 
skills, The hiatus between the level of linguistic acquis- 
tion at the Madhyamik stage and the anticipated standard of 
linguistic production at the H.S. level is yet to transform 
into a continuum. The S.C.E.R.T. took up with interest the 
proposal of the Higher Secondary Council to develop some 
materials that could ensure a bringing ef the Ee levels 
with.the notion that teaching-learning at the H.S; level 
should also have some bias towards the functional-communica- 
tive approach, Although by now it is recognised as a self- 
sufficient method for the secondary stage, some lacunae apart, 
it is felt that at the H.S. level it also is the approach that 
can give teaching-learning the expected orientation and esta- 
blish its importance in some areas where literary aspects of 
language teaching is not primary. 


In a 3-day workshop experts and experienced teachers 
of English language and literature examined the ‘Approach! 
papers prepared by the H.S. Council, and put up some thumbnail 
Suggestions which can be further developed for effective 
integration of the teaching-learning processes at the Madhyamik 
and H.S. levels, What is most needed is ath orough workshop- 
exposure of the teachers engaged in H.S. education, 
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For the success of the 3-day workshop the S.C.E.u.T 
is thankful to Prof. Anil Basak, and Prof. Amarnath Banerj- 
ee, President and Secretary of the H.S. Council respective- 
ly, Prof. Bimal Banerjee, Director, Institute of English 
and all the participants. Prof. Ujjwal Basu of Maulana 
Azad College who acted as a collaborator with Prof. Surya 
Sankar Roy of our Council gave the whole material a shapely 
form now being presented. 


Professor Surja Shankar Roy and other staff members 
of the SCERT put much efforts in organising the workshop, 
and their labour should be acknowledged, 


( P.R. Das) 
„ Director 
S.C.E.R.T.,West Bengal 


Dated, Calcutta, 
24 June, 1991. 


„S/âirector 
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INAUGURAL SESSION 
ae SESSION 


PROCEEDINGS OF THE INAUGURAL SESSION ON 20.12.1989 ; 
ELON ON 2021261989 


Twenty six participants attended the workshop. They 
were given stationery and a copy of "An Approach to the 
Revised Syllabus in English ( Group B )" published by the 
Higher Secondary Council. After the registration of the 
participants were introduced to the participants. The 
speakers were Prof. Anil Kumar Basak, President, Higher | 
Secondary Council, Prof. Amarnath Banerjee, Secretary to 
Higher Secondary Council, Prof. Bimal Kumar Banerjee, 
Director, Institute of English, Calcutta, and Dr. P. Das, 
Director, S.C.E.R.T. The participants and the speakers 
were from varied educational spheres. They represented 
the Higher Secondary Council, the S.CeE.R.T., the Insti- 
tute of English, the Universities, the uncder-graduate 
Colleges, the Training Colleges, the Secondary Board, and 


the Higher Secondary Schools. 


the azi ala) Higher Secondary Council, inaugurated 
the workshop cum Seminar. Prof. Basak thanked the S.C.E.R.T. 
for arranging the workshop-cum-seminar. He observed that 
the revision of the Higher Secondary Syllabus was felt by 
the Higher Secondary Council because of the new syllabus 
adopted by the Secondary Board. He stressed the need for 
maintaining a desired rational parity between the Higher 
Secondary syllabus and the Madhyamik syllabus of English 
( S.L. ). The "Approach" paper published by the Higher 
Secondary Council reflects the spirit of continuity and 


advancement of the new syllabus at the Higher Secondary 
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level, He requested the participants to use the Intro- 
duction in the "Approach" as a keynote paper for the 
workshop. He felt that the participants should ‘interna- 
lise! the 'approach! for their further activities as key 
resource persons in the near future. He pointed out that 
Higher Secondary students belong to both colleges and: 
schools and wide differences lie in the teaching-learning 
processes followed jiu and colleges, Prof, Basak 
observed that the higher secondary education itself bears 
a mixed significance. It is 'terminal' for some,a stepp- 


ing stone to further education for others. 


The participants should keep this reality of Higher 
Secondary education in mind while working on the improve- 
ment of the present "Approach Paper", Teachers of Higher 
Secondary schools have already had some exposure of the 
methodology which the college teachers lack. He further 
pointed out that the old course Book has been retained 
and the new method of teaching-learning has been fitted 
into this. The approach is oriented in such a fashion that 
“the students can grasp the language elements as well as the 
literary spirit of the selected pieces. He finally entrus- 
ted the participants with the task of judging the efficacy 
of the syllabus and also of suggesting ways ana means of 


improving upon the "Approach". 


Prof. A. N. Banerjee, Secretary to the Higher 
Secondary Council, who "taught English till very lately', 
admitted the importance of such seminars and workshops on 
behalf of ‘He Council. He spelt out the need for making 
the "Approach" known even to the remotest corner where 


Group =- B English is taught at the Higher Secondary level, 


a. u 


He frankly admitted that most of the teachers have learnt 
English, in the !'traditional! way. It would be a tough 
job for them to adapt themselves to the Functional-communi- 
cative Approach. The teachers should balance the literary 
bias of the syllabus with the functional communicative 
approach to teaching-learning. The literary tas of the 
syllabus will help the English Group = B students in pro- 
secuting higher studies in English literature. At the 

same time, with those for whom the +2 course is a terminal 
point the literary orientation of the syllabus will be a 
scope for exposure to specimens of English literary works, 
Group - B syllabus so far encouraged cramming. The new 
communicational activities would inspire students to use 
the language in everyday activities where English has 
relevance. Literary studies should not encourage rhetori- 
cal flourishes. Testing tasks should also have communica- 
tive language orientation. Many of the ingredients of the 
present approach were there in the former syllabus, maybe, 


in a very humble way. 


Prof. Bimal Kumar Banerjee emphasised that English 
teachers, both at schools and colleges, need to be "highly 
technicalised" in the new approach to teaching-learning. 
Bridging the gap between secondary and +2 stages is not 
fully feasible as the latter is a stepping stone to higher 
studies in English, Language learning is an on-going pro- 
cess. The materials for learning a foreign language should 
as far as practicable be made easier for the sake of yet 
a larger number of students. About teaching language with- 
out literary content he was not very much sure. The Group-B 


syllabus should be so oriented that its students should 
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feel no inconvenience for prosecuting studies in English 
Hons as well. College teachers, he celt, should put efforts 


to make teaching at the plus 2 stage interesting. 


Dr. P. K. Das felt that the area was outside his 
immediate concern. S.C.E.R.T. would establish a rapport 
with the Higher Secondary Council through such activities. 
The Council is rather late in taking the matter of teach- 
ing learning process with the teachers engaged in the +2 
course. But the teachers would rise to the occasion to 


make up for the loss of time. 


The need for integrating the two papers was strong- 
iy fore. pages - II is neglected by teachers. Its integra- 
tion with Paper - I can remedy this. The contextual rele- 
wance of compositional activities can be justified with 
“materials from Paper-I. Viewed as a model, Paper-I can = 
offer literary bias to the materials in Paper - II. 'Wh!' 
questions e.g. can be modelled on excerpts from Progress. 
Even tasks on "Reporting a Dialogue" can be built on this 


line. Participants were divided in groups to work, 


After lunch, with Prof. Santiram Chatterjee as 


co-ordinator, the participants made the following sugges- 


tions 3: 


1) Since the method is learner~centric, introduction 
to authors and pieces should be avoided or mini- 


mised as far as practicable. 
2) Motivational discussion may be encouraged. 


3) Functional Communicative bias of teaching should 


be clearly defined to the teachers. 


4) Note-making should be done with passages from the 


text materials in the course Book. 


5) Background of the selected pieces should be incor-- 


porated in the text books, 


6) A work-book should be appended to the text for 


the learners' benefit. 


7) Textual pieces should be arranged according to 
their difficulty level. The pieces should be arran= 
ged chronologically at U.G. or P.G. level of courses 


for sustained stylistic studies. 


8) The paper-setters while setting tasks should be 
conscious of the demands of the Functional- 


Communicative method. 


9) Vocabulary tests should mention the specific 


paragraphs of the text where the particular words 


occur. 
10) True/False identification is all right, 
11) There should be four optional Multiple choices : 


The right one, the negative, two distractors. 


12) The Council should clearly define the allocation 


of marks for Note.-Makinge 


13) The modalities of note making should be clearly 
stipulated. 
14) Prof. Atish Banerjee held that the “Approach?! 


does not reflect the observations contained in 


the Preface. 


The participants were distributed in five groups 2 


GROUP - A : 

Prose pieces and Fill-in blanks, 'wh' questions, Report= 
ing a Dialogue, Rewriting sentences, Joining, Sp tInge 
GROUP ~ B : 

Prose pieces and Precis, comprehension. 

GROUP = C 3 


Poetry and Vocabulary exercise, note-making and paragraph 


writing. 

GROUP = D ¢ 

Letters and Paragraphs. 
GROUP - E : 


Drama and Reporting conversation, Rewriting sentences etc, 


GROUPWISE BREAK UP OF PARTICIPANTS 3; 


GROUP = A : 


‘Sri Proloy Deb (Leader), Smt. Smritituku Roy, Sri Hari 


Sankar Kundu, Sri Nirmal Banerjec. 


GROUP - B 3 


Sri Sunanda Sanyal (Leader), Smt. Ratna Mallick, Smt. 
Shyamasree Chakraborty, Smt. Subhadra Guho, Sri Subol 


Mondal, Sri Aloke Bhattacharya. 


GROUP = C ¢ 


Sri Santiram Chatterjee (Leader), Smt. Julu Sen, Smt. 
Sajnee Mukherjee, Sri Chunilal Sarkar, Smt. Shefali Ghosh, 


Smt. Snigdha Sen. 


GROUP =- D : 


Sri Naresh Chakraborty (Leader), Sri Nalini Ranjan Sarkar, 
Sri Debabrata Bhattacharya, Smt. Ratna Das, Sri Jyotirmoy 


Dhar. 


GROUP =- E ¢ 


Sri Atish Banerjee ( Leader ), Sri Ujjwal Basu, Sri Sunil 


Dutta, Smt. Krishna Kayal, Smt. Kaberi Thakur. 


The Group Reports in the original are enclosed 


for ready reference. 


REPORT OF THE WORKING GROUP - A 
REPORT -OFTHE WOR UP = A 


Ae THE STUDENTS SHOULD BE MADE AWARE OF THE 
APPROPRIATENESS OF THE PREPOSITIONS USED : 
Tas k © a Ap le (1): 


Fill in the Blanks 
with the most appro- 
priate preposition 
from the list given 


below, 


TIA is Ie 


Os Fill in the 
Blanks with 
articles. 


Qe Fill in the 
Blanks with 
correct verb 
forms := 


Man has won his dominaht position 
on this planet by his eommand~ 


technology (Technology for Mankind) 


(a) of 

(b) into 

(e) on To be connected with 
(si at Paper II (ca) (ii) 


Example (2) 2 


Kunwar Singh was caste a 
Thakur, and headman 


Chandnichak village. (Kunwar Singh). 


Eis a m pie (03) 2 


What endeared him to me was the fact 
that he was best and 


most successful poacher in Kaladhungi. 


( Kunwar Singh ). 


Example (4)(i) : 


Times changed, uncle, and you 
with them ( Kunwar Singh ). 


( The main verb can be supplied for 
giving a clue to the students 
in this case "change"). 


~ fnew nd 


Ex 

Once 4s I was 

‘GO gat a i 
( my week with ind 
Bos SS Y j (ay 
fe See De ees 
Mornings at 5.3 


to Gandhi's hut, = 


ked 


find him 


sitting on his bed in the open air. 


( My week with Gan 


Qe Reporting a Dialogue 


To be connected with 


Oe Arrange the following ¢ 


"TILL take my oath I 


said George, staring 


paper ~ if 


the form of 


t'y saw you do it myself, not a minute ago', 
said Harris. 
Framing 'wh' questions : 
Example 1. At 7-31 the ali clear was given (when) 


( The First Atom Bomb ). 


A 


Example 2, . Heroshima had ceased to exist (what) 


(The First Atom Bomb). 


Example 3. She stood by the window (where) 


( The Gift of the Magi ) 


» 1] - 


Rewriting : 


Example 1. The door opened and Tim stepped in (Rewrite 


the sentence beginning with 'when'). 


Example 2. He looked thin and very serious. (Rewrite 


the sentence using 'not only but also'). 


N.Be : While dealing with the text material the teacher 
may ask the students to practise this form of 


rewriting. 


Join the following sentences : 
They started with breaking a cup. That was the first 


thing they did. ( Paeking ). 


Now there were two possessions of the James Delling- 
han young. One was Tim's gold watch. The other was Della's 


hair. 


An example of splitting s 
a Split it- into six sentences := 


The letter that came by stage coach was received at 
the door by the poor mother, who glanced at the add- 
ress, saw from a certain agreed sign on it that Tom 
or Jim was well, and handed it back to the carrier 


unopened. 


( Page - 63 on letter writing ) 


Pe K. Deb. 

Nirmal Banerjee. 

Hari Sankar Kundu. 

Smritituku Roy. 
20.12.89. 


Po OP ee 


A meaningful integration between the teaching 
method in paper I and that in paper IT may be made in 
respect of Multiple Choice objective Type questions. 

It is to be noted in this Sonne atten that 10 marks have 
been allotted to this particular veriety in the study 
of Prose, while 5 marks have been allotted to it in 


paper II. 


COMPREHENSION TEST : (I) 


Students may be asked to choose the most appropriate 
alternative from a list containing at least three 


distractors. 


_ COMPREHENSION SKILL : 


“Example 3 Man alone changes the shape of this world 


( Page - 6 Technology for Mankind ). 


a) It is only man who can change the shape 


of the world. 


b) Other animals can also change the 


shape of the world. 


c) Man can change the position of the 


world. 


4) Man with the help of other animals 


can change the shape of the world. 


Only the good qualities of the left barrel were commen- 


ted on, and extolled. 


( Kumwar Singh ) 
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Choose the correct alternative from PREE Pst 8 
The word ‘extolled’ means :- 

a) Condemned 

b) appreciated . 

cĉ) praised 


d) discussed. 


( Vocabulary Test and lexical skill ) 


N.B. : Questions may be set on the students! knowledge 


of synonyms and autonyms (lexical skill). 
Page - 122 ( The Gift of the Magi ) 
“He needed a new over ccat and he was without gloves." 


Choose the correct alternative from the list. 


The young man, referred to, was := 


a) extremely rich 
b) poor 

e) aristocratic 
d) fashionable 


( inferential skill ) 


Page - 124 ( The Gift of the Magi ) 


"Instead of obeying, Jim tumbled down on the couch and 


put his hands under the back of his head and smiled". 


Jim's gesture revealed a mood of 


a) confusion 


b) happiness 
c) resignation 


d) sadness 


( Interpretative skill ) 


N.B. : This type of question may have a bearing on the 


Students' power of literary appreciation. 


Page - 120 ( The Gift of the Magi ) 


Q. "She stood by the window and looked out dully at a 
grey cat walking a grey fence in a grey backyard". 


The use of the colour 'grey' evokes a mood of 


a) desolation 
b) loneliness 
c) emptiness 
d) bewilderment 
( Literary appreciation ) 
Skill of the student may be tested 


exercises in note~making may be done in the class room = 


passages to be chosen from the Prose pieces 
As for example, page 110'- 111 paragraph - 7 of Forgetting. 


Notes may be made in order to arrive at the conclusion 


that "the young lady's husband was extremely absent minded". 
A. (5) Choice of Title ( under comprehension Test in 

Eng. Paper - IT) 
( Two marks instead of four should be allotted to this 


question ) 


An example from the Text : Page - 64 (on Letter - writing). 
The last two paragraphs starting from "Keats expresses 


ra o Ea Loara pa. lester”. 


Titles suggested : a) Keats and the ago letter i RE 
b) Kealg on the art of letter writing. 
c) The familiar ring in Keats's art of 

letter writing. 


d) The intimate letter of Keats. 


N.B. : The students may be asked to choose the most 
appropriate title. 
( Time ) Seguence Test item Now Be Marks - 5 


Rearrange the following statements in proper order. 


An example from The First Atom Bomb 


1. There were only two minor raids. 
2e Hiroshima had suffered very little from bombing. 
3. The other raid was organised by a Flying 


Fortess on 30 April. 


4, „One raid was conducted on 19th March by a 


Squadron of American Naval planes. 


Dis Suddenly, on that day, a glaring whitish light 
appeared. 

6. On 6 August there wasn't a cloud in the sky 
above Hiroshima. 

Te 


It was accompanied by an unnatural tremor, followed 


almost immediately by a wave of suffocating heat. 
Sd/- 
P. K; Deb, 
Smritituku Roy, 
Hari Sankar Kundu, 
Nirmal Banerjee. 21.12.89 


(ogg 
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REPORT ON THE WORKING OF GROUP B 
a SR = 


Group B has studied the possibilities of the 


prose pieces included in Paper I of Group B of the 


„Higher Secondary English Syllabus and discussed how ` 


~“ these prose pieces may be used to achieve the objectives 


E both paper -sI and paper 4 II, This report is a summ- 


~.. ary of the discussions of the group participants and also 


include a sampl paper to support the assumptions made 


by the participants. 


iati PERCEPTION OF A PROBLEM : 


=. During the inaugural address, a problem was expre- 


ssed by the speakers. This problem,- as perceived by many 


” “practising teachers, is related to Paper - II of Group B. 


a 


of the Higher Secondary Syllabus. Group B of the English 
“Syllabus consists of Paper - I and Paper - II. Paper I is 
content paper and consists of three sections prose, ! 


poetry and drama. Each section includes several titles... 


A Paper - II is a.language.paper or in other terms, a skill- 


„developing paper, The problem is that Paper I, being a 
content paper, receives greater emphasis in the classroom. 


"The result is that paper.II is largely neglected. Because 


-learners focus on the content: of paper - I, they fail to 


” transfer the skills they might have acquired in Paper I 


to Paper’ II»: ia rii 


fre oat SOME SITUATIONAL CONSTRAINTS 3 
(Oy The Higher Secondary Council has announced that that 


at this stage, it.is not possible to revise the 
syllabus-in any way. 


(ii) 


III. 


IV. 


= P 


Further, no changes may be introduced in the 


present form of the text book. 


SUGGESTED SOLUTIONS 2 


It has been suggested that if paper I is taught, 
keeping in mind the aims and objectives of paper II 
then the completion of paper I will perhaps meet 


some demands of paper II. 


The general trend is to rely on the lecture- 
method in the classroom, While this method has some 
advantages, its chief drawback is that it is teacher- 
centered, and the learner is more or less a passive 
listener. Since a learner centréd method seems to 
be the main way to skill development perhaps a review 


of the lecture method is necessary. 


IMPLEMENTATION OF THE SOLUTION ; 


Most participants felt that an integration between 
Paper I and Paper II can be best achieved through 


an introduction of appropriate pedagogy. Methodology 


thus, is the key term in the discussion of this 
workshop. ri zi 


A few words need to be said on the existing method 
employed at the Higher Secondary Stage. Since the 

Higher Secondary is a stepping stone from school to 
college level, the lecturing method has tradition- 
ally been considered appropriate. While the lecture 


method has many advantages, its main drawback is 


that it is a teacher centred method, The main assumpt 


wh DEK oe 


of the lecture method is that learners are passive 
listeners and that lecturers, holding the key to 
wisdom, impart knowledge to the learner. Since a 
learner centred method seems to he the main way to 
skill development, perhaps a review of the lecture 


method is necessary. 


If a learner - centred methodology is adopted, 
then the focus shifts from the teacher to the lear- 
ner, from teaching / lecturing to learning. In other 
words, a content-based syllabus tanght through lec- 
turing, might give way to a skill based syllabus 
acquired by the learner. The implication is that the 
items in Paper ~ I must be treated as pieces which 
may be exploited to develop reading and writing skills, 
vocabulary development and the learning of grammar 
rather than as items in which it is important to 
know the facts contained in it. This in no way under 
values the content of the lessons, which may be ex= 
ploited to develop literary skills in addition to 
language skills, Such an integration, sere, Oe will 
achieve the objectives of both paper I (literary 


appreciation) and paper II ( language development) . 


A brief description of the suggested methodo- 
logy is given below. In a learner centred methodology, 


the process of learning is imparted to the learner, 


An ancient chinese proverb clarifies what the 
process method tries to achieve. This proverb says, 
"If you give a hungry man a fish, then you have fed 


him for a day. If you teach him how to catch fish, 


Ve 


i) 


di) 


Lii) 


iv) 


E OA 


then ee have fed him for a life time". If the 
process of learning be imparted to the learner, then 
he/she may apply the process to any field of learn- 
ing and develop into an autonomous learner. For 
example, let us take reading skill, if a lesson is 
exploited for reading comprohension, then the lear- 
ner must be given practice in the process of reading. 
A skilled reader is able to skim, scan, read for 
detailed information, guess meanings of unknown words, 
infer nuances according to the demands of the text 
and his objective of reading. The abilities of a 
skilled reader must be developed in a learner and 
thus classroom must try to give See Li in the 
different subskills of reading to develop the whole 
skill of reading. The same assumption is applicable 


to the teaching of writing. 


SOME ADVANTAGES OF LEARNER-CENTRED METHOD : 


Higher Secondary students have been exposed to this 
method in the secondary level. Therefore, the lear- 


ners, will be familiar with this method. 


It will help them to develop new skills (literary 
appreciation) and reinforce language skills already 


developed at the secondary level. 


If skills are developed effectively, they will 


mature into authonomous learners. 


The onus of learning is partly on the student. 


ivr 


i) 


ii) 


iii) 


iv) 


VII. 


=~, 20 


IMPLEMENTATION OF LEARNER-CENTRED METHOD : 


The method may be implemented in various ways : 


Teacher-training to induct teachers/lecturers into 
the new method along with exposure to underlying 


theories. This however, is a long term project. 


Revising the manual to give instructions and helpful 
guidance in the form of lesson plans. The problem 


ig the manual is not read by many teachers. 


Incorporating the methodology in the text book in 
the form of exercises at the appropriate places. 

The problem is the council does not envisage any 
change in the format of the text book at the present 


time. 


Issuing a separate work-book including the excercise. 


A GENERAL SCHEME 3: 


A general scheme has been drawn up to include all 
the possibilities of prose piece. The tea il Lon is 
+hat items from this general scheme may be applied 
to any prose piece, with or without modification, 
The items in the scheme may also be moved around to 


suit the selected piece. 


Reading comprehension 


i) 


ii) 


Bret) 


zaV S 


PROSE PIECE 


Pre-Reading 


While~Reading 


Post~Reading 


discussion on title 
predicting content from title 


vocabulary work. 


a) Comprehension ~ Exercise types 
M/C 
T/F tree diagram 
£211 un chart 
note making location of key 
words or senten= 
ces. 


short questions 


essay type questions. 


b) Literary appreciation 
M/C 
T/E 
note making 
short questions 
a) Literary appreciation and | 
extension reading 
Essay type questions. 
| 
b) writing 
paragraph writing 
letter writing 


Precis writing 


SOME OBSERVATIONS ON “AN APPROACH" 


Page No. 25, Item No. 9(2) : Vocabulary test : 


Acceptable as it is, should be better defined : 
students should be given to pick out words from the 
passage, which mean about the same as the given words 
or expressions. Five items should be given. Obscure words 
should be avoided. The paragraph number of the target word 


to be shown in brackets, beside the item set. 


Ze Wording of item No. 9(3) to be brought in conformity 
with the official syllabus : "Truc/False questions and 


filling in information gaps". 


Six items for T/F test carrying 1/2 a mark each to 
be given, there may be two gaps of 17 marks each or one cf 
2 marks and another of 1 mark or three gaps of 1 mark each, 


depending on the degree of stiffuess. 


3. Making notes : The example provided illustralic 
two possibilities; care should be taken not to set any 
question that requires the examinee to do both at the same 


time, for that would be too taxing. 


Any logical FORM of the notes should be accepted, 


@,ge tables, charts etc. 


Page 26 : Item No. Be Sequence Test (Time sequence) 
Present formulation accepted with the 


following suggestion for improvement : 


yk ea 


The jumbled sentences should be set on the basis 
of a given passage; otherwise, some examinees may be put 
to disadvantage on account of ignorance of the theme 


involved. 


Page 27 : Item No. C(2). Fill in Blanks 3; 


Only the categories mentioned in the official 
syllabus should be required to fill in the blank 
There should be exactly six gaps, and 1/2 a mark 
should be allotted to each. For each gap, which | 
is to be numbered, four items of the same cate- 
gory, including the required element, should 


be supplied, as shown in "Approach", 


Page 28 : Item C(4) - Rewriting e 


1. Joining sentences, 

The guide lines should be redrafted, in this 

way ___ All types should be done", This willl 
provide scope for full development of the langu- 
age - skills involved. | 


2e Splitting 2 


The guide lines should be redraftea in this 


way "All types should be done". 


Reasons as above, 


mn 


REPORT 


PACKING : 


Dee 6 UNDE 
12 Unit 
13- 19 Unit 


Unit 


Pre-Reading 


Sample questions 2 


OF THEW 
Split the 
completed 

- 1 

- 2 

- 3 

- 4 

activities 


b) 


c) 


d) 


! 
N 
KS 

! 


lesson into 


in 3 lessons) 


- To initiate discussions by the 
learners. 


Explication of the title. 


When do people pack ? 3 = 4 examples 
of situations. 

How many people are necessary for 
packing ? 

What articles are usually. packed ? 
Mention two/three things that cannot. 


be packed ? 


Complete the sentence 3: 
We pack clothes in „ food 
stuff in other articles 


in 


COMPREHENSION 


Read para I ( Oral ) Quote the text in support of your 


answer. 

Ta The author is going on a long journey T/F 

25 „The author is going alone T/F 

ss They piled everything on the table T/F 

4. All three started packing together T/E 
VOCABULARY 

1. Find a word which corresponds in meaning to the 


following food stuff, kept one on top of the other, 


covered basket (used for carrying food). 


26 If "Gladstones" are used for clothes, it is a N 
PARA -~ 2-6 
COMPREHENSION 


1) a) The author said he would pack because : 


i) he thought he packed well 
ii) he enjoyed packing 


iii) he felt the others could not pack. 


b) When the author said he would pack he meant 


i) he wanted to do it all by himself, 


ii) he would supervise while others did the work. 


c) Pick out a phrase which tells you that George & 


Harris agreed to the author's suggestion. 


d) When they agreed with his suggestion the author felt 
i) happy 
ii) uneasy 
iii) indifferent 


why do you think so ? ( to elicit "readiness" & "uncanny"). 


( Prediction Question. : Why do you think George & Harris 


agreed with the author so completely ?) 


26 "This was hardly what I intended" : 
Here "hardly" means- 
a) scarcely 
b) rarely 
c) seldom 


d) not at all 


a5 What did Harris do which irritated the author ? 


( Short question ). 


UND iii: Paras 7 - 12 Teacher 
1. "He couldn't have said a word until I'd got the bag 


shut and’ strapped, of course" 


Here the author means e 


a) Harris could only say this after he had finished 
packing. 
b) Harris deliberately waited to say this till the 


author had finished packing. 


26 


"They do make me so wild" means 


a) they make him feel untrained 
b) they make him feel irritated 


c) they make him feel furious 


"He couldn't have said a word until I'd got the bag 


shut and strapped of course". 


Would the idea be better expressed by any SCL tne 


following alternatives ? 


a) Of course he couldn't strapped. 
b) He couldn't have strapped all right. 
c) He couldn't have strapped naturally. 


Write one or two sentences by way of note - making 


on the following. 


a) Containers in which to pack all the things : 

b) The author's self assertion as a packer : 

c) The author's personality as revealed from it : 
a) The author's intention : 

e) Things coming out actually : 

f) The man whom the author lived with in the past. 


"Now, I'm not like that" 


Do you agree with the author's opinion of himle 


Give reasons for your answer. 


(Textual/interpretative questions) 


- 28 = 


GRAMMAR QUESTIONS 
METHODOLOGY _: GRAMMAR : 


The teaching of grammar consciously, while execut- 
ing lessons on paper =- I is neither desirable nor wanted 
by West Bengal Council of Higher Secondary Education. But, 
still, teachers of the English language should never allow 
his class to feel that literature and language are divorced 
from each other. On the contrary, the latter strengthens and 
makes the other pleasant to hear. Moreover, one can never 
bring home to the learners the basic elements of the language, 
unless one puts the learners into concrete situations of 
the context, perhaps, this is a psychologically sound way 


of teaching grammar with a functional bias. 


Since our aero en ae to integrate papers I & II 
with sufficient relevance and harmony, teachers of English 
Group B can do justice, if they lay due stress on the correct 
use of the language with major premium on the items of gra- 
mmar as already chosen by the council, while teaching the 


selected pieces of prose, poetry and drama. 


This scheme of teaching functional grammar can be 


illustrated in the following way ~ 


i) Teachers may initiate discussion on the different 


uses of the action-words to denote different moods 


of actions. 


ii) They may even go to the extent of exemplifying the 


uses of preposition and adverb particles. 


ILE) They may select conversational portions from the 


iv) 


v) 


vi) 


text materials to teach the art of reporting a 
dialogue. 

Conversion of a report into a @ialogu > may also be 
tanght with tea ee dube has to kb acext 
materials. 


shown 


Splitting of long invooveda 
to the students, dwelling on the „arge and comolex 
or compound sentences of the text materials. Stu-. 
dents are expected to be interested în their task, 
if they are told how splitting helps them to get a 


the meaning of the long ana compi.ex ox compound 


sentences. 


The disjointed sentences may again be =xansformed 
into clause ~ sentences with direct help and active 


Participation of the students. 


The other specified items on grammar “sey also be 


dealt with along this line, 


All these may be done in “he readiry session, 


> 


if 


In the post-reading session, the tesnhara athe ig) d i 
possible, test the students’ grasp on the areas, 


tanght, 


Of course, they should no: make much of the lingu- 
istic elements in tho Class at the cost of the 


comprehension and appreciation of the selected 


Pieces, 


In the post-reading session teachers may 


devise a test On the basis of the me"ertals, just 
A , jus 


(o 
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tanght. A specimen for the same is given :- 
"We made a list of things to be taken". 


Substitute the underlined portion for a single 


action word. 


The next day, which was Friday, we got them all 


together. 


Split the above involved sentence into two simple 


sentences. 


I shall boss the job. I had meant this, of course. 
Join the above pair of sentences, using 


'what! at the beginning. 


Choose the correct preposition and fill in the gaps. 


a) He takes pride his learning(in/on/after/ 
for. 


b) He is proud his blue blood ( of/with/ 
Forlorn } 


c) We should not priđe ourselves ( on/£for/ 


from/since ). our riches. 
a) Try to impress wht you think (on/upon/ 


with/for) your followers, if it is rational. 


Use the correet forms of the verbs in brackets. 


we on ( put ) new clothes, when we 


(celebrate) social ceremonies. But (wear) 
clothes (be) not alone sufficient ot make 
one (look) festive, what one need 
actually (be) a clean mind and a pure heart 


to welcome the message of all such ceremonies. 


“m ši = 


6. "This was bardly what I intended" 


Rewrite the sentence by using "intention" for 


‘intended'. 


PARAGRAPH WRITING 3 
The text says 
" aeeceseeeee technology is the application of scientific 


knowledge, (it) can be applied for good and evil". 


(Metho : Divide the class into groups, some groups may 
discuss the good uses of technology, the other group may 
discuss the evil effects of technology. The teacher then 
takes feedback and writes the points on the blackboard. 


Then the students can write a paragraph. 


iv) Vocabulary : 
Methodology of Precis writing $ 


It is suggested that the note making exercise be utilized 


as a preparatory step for precis writing. 


For note making the following steps may be taken into 


account. 

1) identification cf the key points, key phrases. 
2) picking out examples, 

3) finding out the topic sentence, 


4) organising the points into a coherent Paragraph. 


REPORT OF THE WORKING GROUP - C 
EEE GROUP = C 


In our group, since we all have contributed, we 
thought of presenting together. We would just talk of the 
methodology adopted by this grcup, and then suggest the 
questions we have considered class room interactions and 


for examination purposes. 


One way of integrating the two papers is to teach 
language through literature. As we belong to Group C, we 
were expected to look through ghe poems, suggest a method 
that would develop the students! litarary awareness, and 
guide them in appreciating the poems. In our steps sugges- 
ted, we have considered vocabulary, Note--Making, paragraph 


writing, etc. from the comprehension-items of paper-II, 


One of the methods that we are suggesting has 


three steps 3- On The Solitary Reaper 
ad E Veta 
de The teacher reads few poems of Wordsworth on 


Nature, for example. 

ae The teacher ask, the students questions that’ would 
lead them to identify the common feature in those 
poems. 


3. Then the teacher asks them to listen to the particu- 


lar poem, and note keyworäs and phrases. 


4. He writes those words and phrases on the board 


and builds a theme from those words, 


5. By eliciting their ideas and providing feedback, 


he develops their literary awareness. 


6. The interpretation is done through constant 


interaction between students and teachers. 


We are suggesting an althernative method to that 


of a teacher lecturing, and students being passive listeners, 


We could give the students points in order to guide 


them to write a paragraph. 


For example, 
"Can you draw parallels between the reapers, cuckoo and 


the nightingle by the help of the following points - 


- Emotional state of the listener. 
- Geographical Position. 


- Vast Expanse. 


What are the similarities and differences in the 


settings ? 


Questions of this type would develop their inter- 


pretative skills. 


THE LISTENERS : 
1. Loud reading by the teacher. 


aie Attention of the students may be drawn to the 
following words and phrases that build up the 


picture of the Traveller and his activities :- 


(i) Traveller (ii) Knocking (iii) Moonlit-door 


(iv) silence (v) forest's ferny floor (vi) a bira 


FOR THE 
STUDENTS 


flying out of the turret (vii) smote (viii)leaf 


F ett 


fringed sill (ix) lone house (x) quiet of the moon- 
light (xi) dark stair (xii) empty hall (xiii) echoing 
(xiv) shadowiness (xv) sound of iron on stone (xvi) 


plunging hoofs. 


3e Next, the students may be prompted by the 
teacher to find out the following lines that 


create the supernatural atmosphere in the poem :- 
Lines 9 3 19, 6,02 beer con 60 32-ă 


4, Then the students may be asked to point out the 


following lines where the natural and supernua- 


tural merge with each other :- 


Lines: 3. | 1,415 = 207 2a a2, a eee 33 — 36. 


55 Students may be encouraged to write with the 


help of the poem a short paragraph on :- 


An Adventurous experience in your life. 


To One Who Has Been Long in City Pent 


The following words should be discussed in the class. 
Stanza 3: 1 
1. Pent 


26 To breathe a prayer :- Here the prayer is 
because of peace and contentment. It does not 


suggest any religious attitude towards God. 


Li 

we 

un 
Li 


The entire stanza is sensuous and not in 


conformity with religions prayer. 


Blue firmament 
Fatigued 

sink 

Lair 

Debonair 


Languishment. 


Philomel - The legend of Philomel being transformed 


to a mightingle should be given. Here is 
a suggestion of sadness. Pick out the word 


which gives you this suggestion (mourn). 


In the second stanza some pictures are pointed through words. 


Mention them (Sailing cloudlet's bright career, glided by, 


clear ether, angel's tear - invisible). 


Render the Prose order of the title, 


| 


Answer the following questions :- 


Short answer type :- 


a) 


b) 


How done he feel when a city-pent man first comes 


to a countryside ? 


What done the speaker do when he is fatigued ? 
What sort of tale does he read ? 


When does he return home ? 


What does he hear when he returns home ? 


What does he see when he goes back home ? 
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g) Why does he mourn ? 
h) What does he mean by "angle's tear" ? 


The first stanza gives a sense of contentment while the 


second stanza gives a sense of ---- 


of the two stanzas, which one appeals to you more and why ? 
Pick out the words which tell you that in the first stanza 


there is a sense of satisfaction. 


Essay type questions 


How does‘one who has been long in city pent! enjoy a day's 
outing in the ‘country side 2 
How does he feel when he comes back home ? 


( You may use your answers of the short questions ) 


Objective type questions 
Of the following which title do you like most and why ? 


a) Ugliness o£ city lite, 
b) Pleasures of village life. 


c) A peaceful day in a village. 


Choose the correct answer = 


He mourns because. 


a) he won't be able to disten-to the song of nightingale 
any more. 


b) he won't be able to watch the clear open sky any more. 
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KLL) they were not ours - conveys profound irony 

xiv) these =- 'they' have already been dehum- 
anized 

xv) mock what women meant 

xvi) wild 

xvii) A few, a few, too few =- Horror of death 


and mass seale destruction in war 
emphasized. 

xviii) village wells - a public place of get 
together 


xix) half-known roads 


Students may. be asked to write a paragraph on :- 


Horror of modern war. 


An extended discussion on The Solitary Reaper 


Ile 


Comparisons are drawing parallels so that compared 


objects amy be shown as equal or one better than 


the other. 


Why does the poet use the two comparisons. 


Find out words and expressions from the text 


which clarify the poet's intention. 


more, SO, etC, 


negative structures. 


Students may be asked to frame sentences with 


these words or in this form to learn affirmative 
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expression of emphasis. 


Points of similarity on which comparisons are drawn. 


Words or lines from text. 


a) singing bird or person } 
b) when they are singing 
Words 
c) To whom are they singing 
d) Effect of the music 


| reasons 


Students may be asked to write a paraphrase (with 
elaboration of certain emplications) of the stanza. 
Students may be asked to write notes on the following : 


Arabian sands. 


ASE Suggesting the theme : 


How the sadness of the tune is given a universal 
Significance - relating it to the past and to the 
present - thus lifting the time! barriers = Langu-~ 
age barriers forgotten - Subject of common 


experience- whether of the past or of the present. 


Lessons on Grammatical construction 


Iv. a) The maiden sang as if her song could have no ending= 


b) The music in my heart I bore 
How to relate these two experiences 
the spontanity of the song - permanence of its 
effects. 


It is an experience very similar to ours if we 
move about in the trible areas of a country amidst vast 


cornfields in the harvesting season. 


Students may be asked to describe their harvest- 


ing - reaping with a sickle and binding the corn etc. 


This may help them to learn the words by associa- 
ting them with their experiences, and there by transferr- 
ing the knowledge to the understanding of the poem the 


peem may be read out slowly by the teacher. 


The description may be summarised for them in 
four parts or sentences - that lead to the total under- 


standing of the theme. 


1. (Feedback) The poet asks his companious and 
passers by to see the solitary reaper, occupied 


in her work and singing 4 melancholy tune. 


2. He describes the sweetness of the song by compar- 
ing it with the songs of the nightingale and the 


cuckcoo in particular situations. 


3. He doesn't understand the language and so guesses 


about the theme of the songe 
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4. The maiden's song created such an impact upon 
the poet's mind that he stored it in his 


memory. 


With reference to each stanza guiding questions 
may be asked. Students should pick out relevant words 


or lines from the text to answer. 


Al What does the poet ask the readers to see ? 
ae What does a reaper do ? What is this reaper doing ? 
Ep Is the reaper in the poem alone ? How do you 


know that ? 


4. Why does not the poet want to, disturb her ? 


Se It the reaper singing aloud ? 


How do you know that ? 


II. 


REPORT OF THE WORKING GROUP - D & a 


Preface : 


The Preface contradicts the declared objective/ 


purpose of learning English at +2 H.S. Level. 


Admitted "literary response can only arise out 

of the reading text". The question is whether the 
text will be supplied in question papers for elicit- 
ing literary response or is the student to recall 
from memory. To test literary awareness and taste, 
texts ought to be supplied, of course, in the 

shape of short excerpts which students will be 
required to exploit for comparing, contrasting, 
appreciating Mea BRE etc. Sample questions 

as included in the approach paper do not always 


fulfikt this need. 


. Essay type questions as defined and cited verge 


on traditional ones encouraging cramming as 


ever. 


As for the principle of continuity and change, 
while the latter is not perceptible, the former 


appears ignored. 


Questions of integracing text materials with 


Paper Ii. 


For the following reasons - 


Functions of the prescribed text being limited 
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in number - broadly speaking, only 4 -- setting writing 


task on these functions alone Narrows the area of prac- 


tice, which is against/does not fulfil the avowed objec- 


tive of learning the language at +2 Higher Secondary 


level, supposedly “a logical continuation of and natural 


advance upon’ M.P. English (SL). 


aie 


DET. 


Attempt at such integration is likely to be 
fraught with chances of repitition of tasks/ 


functions. 


Integration by way of using linguistic materials 
and functions, already acquired or learned from 
the text, is however possible to a reasonable 


limit and ought to be emphasised. 


Seggestions : 


"Note-makingi! followed by precis writing may 
well be set on the very passage given for com— 
prehension. This is in order to reduce the 


quaatum of reading material in Paper II, 


A Supplementary Text Book, especially dealing on 
comprehension Passages of topical interest with 
tasks following each, may be made available to 


Students. This will be a guide book for teachers 


as well, 


chers’? Mannual will 


welcome move. The 


sides containing model 


proposed Mannual, 


questions, should thrash out teaching 


techniques and strategies lesson by 


sa/- Nares Chakraborty 
Nalini Ranjan Sarkar 
Debabrata Bhattacharya 


Ratna Das. 


SLAR A 


CHOURE DAGAR 
a 


Letters ( word limit =- 120 to 150 words ) 
a ae tO 150 words 


You have decided to work as a nurse or medical 


orderly. You future employer ( Sava NURSING AGENCY ) 


have written to you : 


o... Please also furnish us with a complete 


account of your present and past health record : 


childhood illness 

serious adult illness 

any periods spent in hospital (minor or serious) 
any disabilities (minor or serious) 

sight 

heating 


general state of health at present time. 


( This information will be kept strictly confidential) 


Now reply to the agency giving the information they want. 


2 


Write a polite letter of complaint to the super- 


intendent of the students! Hostel about the follow- 


ing things in the hostel restaurant - i 


quality of food 
luke-warm foog 
service 

dirty tables/plates 
staff attitude 


5., write al letter requesting the Reginoal Transport 
Authority to introduce a new bus route connecting 


your loclity with the near town/city centre. 


Use the following points in your letter : 
nearest bus service - availability of others 


mode of transport - inconvenience to people. 


Paragraphs ( 3 paragraphs within 200 =- 225 words in all’) 


India's Dismal Performance in International Sports 


Meets - Reasons and Remedies. 


Note : 1) Introduction : no past record - no signs of 
prospect in near future -= performances of other 
countries of Asia e.g. China, Japan, South Korea 


etc. = compared. 


2) Reasons : Poverty in general - institutions 
lacking funds and other facilities- large scale 
lack of sport awareness and determination = 


uncertainly of future prospect. 


3) Remedies : need for a national planning ~ to 

start at school level - ‘catch them young! = 

state backing needed - encure future profession. 
Scene Before a Polling Booth / Station : 
Notes : 1) Occasion and the station propar <- date - 


description of the venue and inside arrangements- 


security arrangements. 


puii ic y 


Irrigation In India : 


Notes 


Senor 


2) Surroundings and general atmosphere, early 


morning, queues ~- queues growing large chit in 
hand ~ comp offices of the candidate having a 
hectic time - workers escorting supporters- last 


minute persnasion. 


3) Scence of evening tension outside ~ the last voter 


having voted, booth doors closed =~ slogans and coun- 
ter slogans - bonfire before the camp offices - 
ballot boxes escorted by police, pokling personnel 


to destination ~ booth wearing a deserted look. 


: 1) Needs, importance and means of irrigation - 
agriculture in India a gamble in rains - artificial 
methods needed - storing of water in dams, tanks, 
walls, etc. - digging of canals, the well, Ret 
irrigation. 

2) Advantages : depending on monsoon removed -= 


fertility of soil increased- multi-crop agricul- 
ture possible. 
3) Your opinion s Scanty facilities available - 


master plan needed - priority to arid zones and 


areas of saline water and soil. 


The Dowry System in India s 


Notes 


: 1) Where to be found : in most parts of India - 


exception - some tribal areas - Assam, Manipur, 


Tripura - no effect of 1961 Dowry Prohibition Act. 


pe 


a + a) P 5 
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= 


Că 
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2) Reasons and effects : enticement by rich parents 
of girls - greedy parents - dowry in kinds and cach - 
failure to meet the demands leading to inhuman suff- 


erings of brides. 


3) Measures to stop this practice : making girls 
self sufficient - rousing public opinion- strict 


enforcement of laws. 


An Unexpected Holiday : 


Notes : 1) Surprise : Commotion at the entrance of the 
institution - notice at the gate - joyous occasion 


of holiday-postponment of the day's examination. 


2) Planning and how enjoyed : difference of 


opinion = decision - arrangements made, 


3) Conclusion : Back home at the usual - how - 


sweet memory. 


LS Se 


OBSERVATIONS ON THE APPROACH PAPER PUBLISHED BY THE H.S.C.e 


GROUP - E 


( Drama & Reporting Conversation, etc. ) 
Participants : Sri Atish Banerjee 
Sri Sunil Dutta 


Sri Ujjwal Basu 
& 
Smt. Krishna Kayal 


Smt. Kaberi Thakur 


The approach including the preface needs proper editing 
and thorough revisions. The preface insists on active parti- 
cipation in the classroom work under the guidance of the 
teachers', i.e. ‘learner - centred activities! (vide para 1, 
Page Li). She traditional lecture method followed in colleges 
should be discouraged. Some methods should have been spelt out 
here. 

As a short-term measure an ERRATA should be annexed. 


Some of the errors detected are as follows :- 


1) Filling in blanks (vide page No. 3 item C(2) 

2) The three pictures ( Vide page No. 16, sample questions, 
Becks) 

3) What will go ( ‘this' to be deleted ) (vide, page No.16 


sample questions, B 1(i). 


Some specimen answers of each type (Essay type/short answer 
type/ objective type) at least one each from Prose, Petry and 


Drama, should be given. 


we One 


The introductory matter is not based on a uniform 
principle, Certain items (True/False exercise for 
example) are introduced in certain pieces and not 

in certain others stages of taking up the particular 
item should be stated (i.e. pre-reading or during 
reading or post reading). ( Technology for 


Mankind with My Week with Gandhi). 


Time span suggested for reading portions of the text 


is inadequate (Vide page No. 5). 


Most appropriate title appropriate title (as 
(e) & (£) both are equally appropriate) (Vide 


Page No. 26). 


The point of view focussed in Paper I tests like 
progress send off, The First Atom Bomb is contra- 
dicated by 'such point' our jawans kill enemies' (Vide 
Page No. 28). The objective of integration of two 
papers is frustrated. ‘anti-war! attitude contradi- 
ected. (Cf. 'Do you agree part! in Essay Type No. 1 


( vide page No. 11). 


Anomalies in the, instruction on Paragraph writing. 


/ 


Progress 


The introductory notes on the play should be rearranged 


as follows :- 


1. 


Historical context of the First World war should come 


first, as given here in paragraphs 1 and 2. 


a) 


Me es 


The last paragraph should be made the third as it 


gives the literary context. 
Reading the play. 


Different aspects of the play as discussed in 
paragraphs 3, 4 and 5 are tobe taken up in the 


process of reading the text. 


Language of the tasks in the Essay Type is 


ungrammatical., 


a(i) Compelled to kill her brother (object should 


be retained). / 
b(ii) 'Killing' should be replaced bya hact T, 
The short Answer Type question does not seem to 


reflect the particular objective mentioned in the 


Preface ( Vide Preface, para 2, page II). 


Any of the three alternatives is a probable answer 


( Vide objective Type, page No. 24), 


Some sample questions :- 


Essay type : 


"I consider that I'm performing a highly pattiotic 
act in offering this discovery to my country", 


( Page = 60 ), 
i) What is this discovery ? 


ii) Why does the speaker say that he is performing 


a ‘highly patriotic act'? What is your view? ? 


"e aS 


[Ga 


b) 


€) 


d) 


e) 


£) 


a) 
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Reconstruct, after Mrs. Meldon, the brief career 
of her dead son with special reference to the 
memorable events mentioned by her. What impression 


of the soon does her account give you ? 


What was the official verson of Eddie's death ? 


How did Mrs. Meldon ascertain the truth ? How does 


she describe the death ? What light does the descri- 


ption throw on her action ? 


"Really, Charlotte, this is a most humanitarian 
invention", what invention does the speaker refer 
to ? Why does he consider it humanitarian. Do you 


agree ? Give reasons. ) Page No. 59 ). 


Mrs. Meldon, you know I've never really known how 
Eddie died I found out today. What did Mrs. Meldon 
know about her son's death at first ? What dis she 


find out later and from whom ? X Page No. 58 ). 


Describe, after Mrs. Meldon, her reminiscences 


about her son. How does corrie react to this- 


Short-Answer Type :- 
“I think if you're ...... you're mad-wickedly, 


horribly mad" ) Page No. 61 ). 


i) Who is the speaker and who is mad ? 
ii) Why does the speaker call the person 


sopken to mad. 


b) 


c) 


a) 


a) 


b) 
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I know, of course, that the war hit you very badly 


Charlotte - | Page No. 57 ) 


How did the war hit Charlotte 


N o... .....„ eight days later he was killed - just 


obliterated, as you say, by men who have never seen 


him, who didn't even know that they 'd killed him". A 
( Page No. 63 ) 
i) Who was killed and where ? 0 


ii) What important truths does the tiven extract reveal. 


"My bomb will enable those who want to conduct war 
in a rapid and efficient fashion," How does corrie 


explain the statement to Mrs. Meldon? (Page No. 65). 


Ce OBJECTIVE TYPE 3 


"With a single bomb we could wipe out the population 


of a city ....... " (Page'No. 60 ), 


4) Clean 


ii) destroy completely 


iii) build. 


When Eddie, the first child of the Meldons, was 


born ( Page No. 62 ), 


i) the husband and the wife were equally pleasea j 
and proud. l 
ii) the mother was more pleased than the father, 


Pk) neither of them was pleased, 


c) 


d) 


Ara 


"She goes to the table where the retorts are! --- 


( Page 


No. 66 ). 


Here 'retorts' means 3- 


i) 
ii) 


iii) 


Corrie 
i) 
ii) 


nies) 


flings charge back 
sharp replies 


vessels of glass used in distilling liquids. 


has invented a formula. 
to build up a new society. 
to cure some deadly disease, 


to make war more horrible. 


Reporting & Conversation : 


Original passage : 


Mrs. Meldon — Come and have your tea, Henry 


Corrie 


- All right I ( But he does not stir ) 


Mrs. Meldon — Come along, Henry I 


Corrie 


= Eh 2 Oh, all rights In a minute 


Mrs, Meldon - Your tea will get cold if you 


Corrie 


don't come now I 


: ( Getting up and coming to the tea table ) 
Oh, how women do fuss I Your sex is most 
extra ordinary, charlotte. Always willing 


to break off things for other things. 


